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The Choice and Organization of
Materials in the Communicative
Minimum for Teaching
Communication to Students With a
Non-Humanities Profile

SUMMARY

The question of the activities approach to
the choice and organization of materials in
the communicative minimum for text-
books for teaching students with a non-
humanities profile has been researched on
three levels: macro, medium and micro.
The history of the choice of contents of
teaching and its organization in communi-
cative minimum are described. The rec-
ommendations to take into consideration
the results of research, when choosing ma-
terials to the communicative minimum for
teaching students of non-humanities pro-
file within the limits of training well-edu-
cated and well-mannered students of non-
humanities profile have been worked out.
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In 1966, the minimum vocabulary for
Ukrainian schoolchildren was selected by
V. D. Arakin, V. M. Lubimova, I. V. Rah-
manov, G. M. Uizer, S. K. Folomkina and
V. S. Tsetlyn. Later on, this selection was
re-edited and re-published. The suitabili-
ty of the chosen lexical units for promot-
ing the process of communication was
defined indirectly, based on features such
as “semantic value” and “combinability”,
and they were not stylistically delimited.
Lexeme features like polysemy, word-for-
mation value, suitability for forming oth-
er units and frequency were taken into
account. Despite thorough scientific
grounding, the modern understanding

of the tasks related to teaching communi-
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cation requires correction in some of the
principles, such as 1) the exclusion of
synonyms, 2) the obligatory stylistic neu-
trality of the units used in education.

Further development in the theory
underlying the choice and organization
of language materials was implemented
within the limits of the communicative
approach to teaching foreign languages.
It was applied to German and English
by I. L. Bim (1979) and by V. D. Arakin,
respectively. A distinction was made be-
tween structural and functional language
models. The basis was the linguistic theo-
ry focusing on variability as the main (but
not the only) difference between a phrase
and a sentence, formally expressed with
the help of intonation. Many other differ-
ences between a sentence and an utter-
ance were not taken into account.

The development of structural and
functional approach allowed the intro-
duction of the level of supra-phrasal unity
and text. Structural and functional types
of micro-dialogues and communicative
types of monologues were singled out.

The modern understanding of the
term “function” does not only cover the
function of a language unit, but also the
speaker’s function in trying to express
thought more accurately and to influence
the partner in communication, which en-
ables a more complete application of the
communicative approach to the teaching
of foreign languages.

The application of the communica-
tive approach to the choice and organi-
zation of materials slowly transfers this
problem from the creation of vocabulary
and grammar minimums to the theory
of program and textbook creation. Thus
the subdivision between lexis and gram-
mar is removed, and the correlation

between communicative tasks and the
teaching material is applied. The neces-
sity to correlate the language system with
communication arises. But the system of
teaching communication in the meth-
ods of Teaching Foreign Languages still
needs improvement in terms of the con-
tent of teaching foreign languages. There
is still a number of questions regarding
the choice and organization of materials.
These include a more exact general ap-
proach to this problem and the identifica-
tion of the features of textbook material
selection and organization for teaching
students of non-humanities profiles. The
generalization and development of the
existing approaches in this research are
related to the consistent consideration of
all system-forming characteristics of com-
munication on the one hand, and the use
of research data in pragmalinguistics on
the other, with the aim to bring foreign
language teaching to high-school stu-
dents of non-humanities profiles closer
to their actual needs and to strengthen
its educational impact. This problem is
viewed from an activities approach, which
makes choice more specific.
Improvement in the content of teach-
ing foreign languages in higher educa-
tion is related to successive uses of the
activities approach in teaching. Students’
activities have become considerably
more colourful over the decades. After
Ukraine’s adoption of the EU system of
education and has been participating in
the Bologna process, students were given
the opportunity to study abroad, partici-
pate in international projects, conduct
scientific research and report about the
results at the international conferences
and symposiums. However, this analysis
has shown that bachelors and masters
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have certain difficulties in communica-
tion in some areas, including scientific
fields. This is due, among others, to the
fact that the question as to what to teach
has been studied insufficiently.

The aim of this article is to show suc-
cessive steps in the choice and organiza-
tion of materials in communicative mini-
mum in textbooks for students studying
subjects other than humanities. Let us
first consider the concept of “teaching
content”. There is no unanimity in the
definition of this concept. According
to the authors of the book “Contents of
Teaching Foreign Languages at School”,
there is no exclusive answer to the ques-
tion “What to teach?” (Klimentenko et
al., 1984). Based on pedagogical princi-
ples and on communication theory, T. Y.
Mironova gives the following interpreta-
tion of the term: construction of contents
of teaching of foreign languages, which
is aimed at peculiarities of communica-
tion surely corresponds to the demands
of modern society. So it is necessary not
only to investigate general problems of
communication but also communica-
tion of every concrete group of commu-
nicating people” (Mironova, 1985). This
understanding of the term was used in
this research of communication by stu-
dents of trade and finance. This requires
the selection of a) those parameters of
communication that can be introduced
into the process of teaching foreign
languages; b) the way they can be com-
bined in this process; ¢) the correlation
of super-induced parameters of real-life
communication with the principles of
pedagogical activity. The term “contents
of teaching foreign languages” and con-
tent selection must be viewed from the
perspective of communication activities,
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and the requirements must be set up for
the choice and organization of materials
in textbooks. The following tasks need to
be accomplished:

— consideration of the factors which
characterize the communication of
BA and MSc students of finance and
must be taken into account to ensure
completeness of the choice of language
materials and their efficacy;

— identification of language materials
that provide the above mentioned char-
acteristic features for classroom commu-
nication;

— work out the requirements to the
choice and organization of language ma-
terials into a communicative minimum,
that will provide communication needs
of this group of students.

Firstly, the concept of “communi-
cation” has a lot of various interpreta-
tions used by scientists (Skalkin, 1983;
Klimentenko et al., 1984; Passov, 1980).
In Russian and Ukrainian there are two
synonyms. In some works it is used in the
meaning of a theory, while in others it is
a synonym for communication as a disci-
pline, and as students’ language use char-
acterized by creativity, purposefulness and
interrelationship between the communi-
cators. The polysemy of the meanings of
the term is the reason for confusion. In
this essay, I agree with the definitions that
take communication for an exchange
and transfer of information, which may
be face-to-face or mediated, results in the
influence of one speaker on another one.

As the various types of communica-
tion are discussed in detail in psychology,
more specifically, social psychology and
the theory of interaction, this research
was based on their findings. The func-
tion of communication is the organiza-
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tion of interaction, i.e. regulation of the
participants’ activities that fit into to their
mutual or individual plans. The role of
speech is the mediation of efforts at the
participants’ activity regulation. Partners
exchange information in order to change
each other’s activity. In an interaction
both communicators are equally active,
while in the case of influence only one
is active. “If the need in communication
is mainly realized in the process of inter-
communication by the subject of com-
munication, in the process of influence
it is different. In the latter it is the need
of self-establishment, self determination
of the leader. ... The aim of the process of
interference is such integration of part-
ners’ activities, that can be characterized
as cooperation” (Academy of Sciences of
the USSR, 1983). Any interaction presup-
poses both reciprocity and opposition.

As the underlying processes of com-
munication are interaction and influ-
ence, the informative nature of the com-
munication process is not denied, but we
consider it secondary in the process of
serving mutual activities. The communi-
cation of the analysed students is related
to their typical activities, regulated by so-
cial requirements and control on the part
of their professors. These are:

a) their work during future profes-
sional activities in a bank or financial in-
stitution;

b) mutual creative activities;

c) their studies;

d) their scientific work. Thus their
mutual speech activities are also reduced.

The analysis of psychological research
papers and books reveal that communi-
cation is a very complex phenomenon
with a hierarchal structure. Psychologists
analyse communication on three levels:

the highest (macro-), medium (mezo-)
and the lowest (micro-) level. In this ap-
proach, students’ activities can be con-
sidered on the level of activity, detailed
actions and separate associated actions, if
we want to identify their imminent char-
acteristics and the selection requirements
in a communicative minimum. Under
“communicative minimum” we mean a
set of spheres, situations (acts of speech)
and a set of language units that provide
their implementation. So we will start this
analysis with macro level. Here we were
mostly interested in communication of
students with other people that can be
characterized by most typical themes and
spheres of communication.

The concept “sphere of communica-
tion” is also understood in various ways:
psychology, linguistics and the methods
of teaching foreign languages at higher
school consider this expression from
their own professional point of view. For
the purpose of this study, I rely on the def-
inition proposed by V. L. Skalkin (1983),
based on the concept of “situation”: com-
munication is a set of situations. Various
spheres are distinguished: social and do-
mestic, family, professional, socio-cultur-
al, social activity, law and administration,
and spectacular-mass. It is not explicitly
expressed, but this nomenclature can be
implicitly associated with practice and the
intellectual activity of communicators.
Thus the spheres of communication can
be considered from the perspective of stu-
dent activities, and in a broad sense, the
main type of activity, namely, studies and
scientific work. Whichever definition is
chosen, in terms of oral communication a
student is the subject of the activity, or the
centre of this space. This peculiarity of the
term differentiates it from the concept of
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‘theme’, which characterizes the line seg-
ment of reality without any dependence
on the speaker (Vaisburd, 1981). Thus ifa
student’s active position in speech activity
is to be defined, the sphere of communi-
cation must be taken as a starting point
to consider the theme as a structural ele-
ment of the situation and define the sub-
ject of the conversation.

Due to the high importance of spheres,
we can propose the first requirement to
the choice and organization of materi-
als in communicative minimum: repre-
sentation of the spheres of communica-
tion, typical for a student contingent, in
this case, MA students of finance. As the
classification of spheres proposed by V.
L. Skalkin (1983) can be referred to any
contingent of students, we have to specify
the contingent.

Another task is to select situations
within the analysed sphere. This analysis
has shown that the situations proposed by
the authors of textbooks stimulate only
one or two types of activities: listening and
speaking. However, recent trends also re-
quire consideration for the didactic prin-
ciple of integration. The implementation
of the integration principle and other di-
dactic principles to prevent discrepancy
between the contents of education and
pedagogical reality requirements a) the
singling out of the communication pa-
rameters that can be introduced into the
teaching process, b) defining the way the
individual parameters can be combined
and integrated into simulated classroom
communication; ¢) the correlation of the
introduced parameters with the princi-
ples of practical pedagogical activity.

At the intermediate level, typical stu-
dent contacts must be analysed within the
chosen spheres. To solve the problem we
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have to consider the typological charac-
teristics of communication, namely, the
types, functions and forms of communi-
cation. In classroom communication one
of them can be picked to be treated as
the principal one, taking the stage of ed-
ucation into account. Below is a descrip-
tion of the typological characteristics in
interaction with each other.

In modern psychology different types
of communication are distinguished: so-
cially oriented, subject-oriented and inter-
personal. In socially oriented communica-
tion the most typical activities performed
by students of non-humanities are mak-
ing public addresses, reports and short
lectures, either in one’s native tongue or
in a foreign language. Foreign languages
are mainly used for establishing business
and scientific contacts with foreigners.
Students are involved in the latter during
classroom activities. In order to bring the
process of education closer to the needs
of real-life communication students need
to be involved in situations where they are
required to act as the subject of commu-
nication, whether initiators or organizers,
in the process of interaction with other
participants of activities. This means that
the teaching material must be selected
with consideration to socially oriented
and group focus types of communication,
and its functions, forms and types.

Communication focused on a group
presumes joint activities performed to
meet group needs, helps to organize
group activities and solves the set group
objectives. For MA students participation
in joint activities is related to their stud-
ies, involvement in joint projects and sci-
entific seminars, webinars, conferences
and symposiums.

In psychological papers and articles it
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is stated that subject-oriented communi-
cation is insufficiently researched. How-
ever, this research is based on character-
istics such as:

1) a common goal, which unites the
efforts of participants of a joint subject-
oriented activity;

2) the existence of a common goal
defines and differentiates specific tasks of
each of its participants. It is made specific
in certain tasks entrusted on each partici-
pant, and can be implemented only in
line with joint actions;

3) speech acts (SA) implemented by
the participants of joint activities differ
from individual SAs, since they are all
interconnected, each not only based on
individual acts, but necessarily takes into
account the presumed future acts of all
other participants of the activity (assis-
tance or counteraction). In the process
of mutual activity realization the acts of
its individual is regulated both by the re-
flection of the object it is aimed at but
also the actions performed by other par-
ticipants, and those changes in the object
which are the result of it. The acts of an
individual are thus built not only in ac-
cordance with the correspondence to the
task and object. Private party “adapts”
the action performed by other people.
The regulation of an individual act in-
cludes the moment of “adaptation”. It
increases such characteristics of action
as “dynamics”. Finally, the evaluation of
result comply with the demands that are
determined by agreement of “mutuality”
of joint activities (Manko, 1979).

Another aspect of this research is the
study of the roles of communication. It
helps to present the planned result of
schooling as an ability to implement
the main functions of communication.

In communication theory the following
functions are distinguished: information-
al-communicative, regulatory-communi-
cative and affective-communicative. In
methods of teaching foreign languages
these functions were defined by I. L. Bim
as cognitive, regulative, value-oriented
and conventional (Bim, 1979). The re-
search presented in this essay is based on
classification, and enables us to present
the planned results of training. Distinc-
tions is purely theoretical, as all these
functions are interrelated in real-life
communication. “Cognitive function” is
seen as the process of transferring and
receiving information. It is in one way
or another related to people’s activities
focused on the conditions and means of
its implementation. Even thinking pro-
cesses proceed faster under condition of
constant informational communication.
For students the implementation of
the cognitive function correlates with
their studies and can be successful if they
pass credits, examinations, defend course
and diploma papers. The regulatory-
communicative function is implemented
in the process of behaviour, whether of
the student or of someone else. “In the
process of communication. In the pro-
cess of communication an individual
can influence the motive, aim, program,
decision-taking, execution of several acts
and their control, i.e on all components
of his partner’s activities. In this process
mutual stimulation and correction of be-
havior is realized. This influence can be
very deep and influence a personality as
a whole (Vaisburd, 1981). The regulative
function may be manifest in the form of
a call to action or to finish an action, as
in a recommendation, appeal, order, or
motto. Their meaning is known to every-
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one since childhood. Another implemen-
tation of this function is interdiction. The
first thing a small child understands is im-
possible and possible. In their future a lot
depends on how well students have un-
derstood social interdictions. The third
implementation of the regulative func-
tion, destabilization, is special, as it has
evolved during the history of civilization.
Every human being does work in favour
of or against other people. This function
is used in everyday life in the form of re-
proach, threat and accusation.

The third function is value-orienta-
tion. It is related to the desire to com-
municate with friends, maintain friendly
relationship, based on mutual interests,
joint activities.

The fourth function is the conven-
tional one. It is implemented according
to the norms of behaviour accepted in
the society where the student lives.

Under certain conditions one of the
functions can become picked as the main
one. For example, in a joint activity, the
regulative function is the leading one, as
it reflects the active position of the com-
municators, their intention to influence
others with the aim of changing their
actions and plans, and it can be imple-
mented in the form of a call to actions, an
interdiction of actions, the organization
of joint actions, the correction of other
participants’ actions, and so on. In the
process of joint activities, information is
exchanged directly or via social networks,
and the evaluation of results is focused
on getting a regulatory effect.

The syntactic features of informa-
tional descriptive monologues include
the use of homogeneous parts of the
sentence, with compound
nominal predicates. Verbs of existence

sentences
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and the presence of something are used
as predicates. The most typical gram-
mar structure is introduction — a phrase
introducing the subject, event, phenom-
enon on the whole, or the statement of
its presence. This is followed by details,
the characteristics of a given person, and
the subject or phenomenon of reality.
These are given in words and phrases
that specify and clarify the concepts given
in the introductory part. The end of the
monologue can reassert the presence of
a person, subject or phenomenon or the
selected symptoms or characteristics or
information about the exhaustion of the
selected symptoms or characteristics. All
descriptive informative dialogues should
be viewed as a single structural unit con-
sisting of elements such as 1 introduction
of a phenomenon, persons, events and
subjects; 2 characteristics of this phenom-
enon, person, event or subject, 3 gener-
alization or concretization of the intro-
duced characteristics.

In narrative monologues, the use of
sentences with predicates of action is the
most typical. Informative monologues
and narrations (information, story) are
organized as the transfers of successive
actions. Predicates in them are expressed
with the help of verbs of action, which
change each other in turn, and subordi-
nate modifiers are the words which show
the time and place of action. A narra-
tive monologue starts expressed with a
phrase introducing the event or subject
of the action, or the place and time of
the action. The expressions of event de-
velopment contain predicates reflecting
certain segments of actions not accom-
panied by speech in time and space. The
final phrase of a monologue shows either
the end of these actions with the help of
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predicate about the result of the action
or a change in the place and time of the
subjects of action, as expressed by sub-
ordinate modifiers of time and place in
space semantics.

Thus the following characteristic fea-
tures of communicative activity need to
be taken into account when evaluating
communicative minimum for students of
non-humanities subjects:

— representation of the spheres and
situations of communication, typical for
the student contingent it is meant for. In
this research it is meant for MA students
of finance.

— suitability for all four functions of
communication;

— access to three types of communica-
tion;

— representation in the minimum of
speech units, relating elementary text
units to the detailed text.

The extent to which the units can
meet the above requirements has been
evaluated on the basis of their effective
force potential.
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