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A szam tanulmanyainak
¢és szemléinek
angol nyelvu osszefoglaloi

Difficulties of dropout prevention and opportunities of support in
low achievement schools — results of a questionnaire survey

Doéra Fanni Szab6 — Edit Toth — Eva D. Molnar

Abstract

A number of national and international studies have drawn attention to the fact that students’ sociocultural envi-
ronment, their access to adequate education, and motivating school environments significantly influence their
school performance. Analyzing the data collected on a regular basis from different perspectives can contribute
to the understanding of the mechanisms of low achievement schools and thus to the development of action
plans and complex lines of action related to the solution of the problem. Our research questions asked the opin-
ion of those school leaders, whose institute reached low results in the Assessment of Basic Competences about
(1) what student, family and institutional factors lead to low results, the failure of primary school students’
dropout prevention, (2) in which areas intervention needs are identified. According to our results collected with
closed and open-ended questions, student-level factors are perceived as a more common difficulty by school
leaders (N=68) than institutional-level ones. Among the most common difficulties were students’ insufficient
learning methods, their low learning motivation, and parents’ attitude towards school and learning. Among the
institutional level shortages, teachers’ workload and the shortage of support personnel for dropout prevention
and developing students are decisive. According to school leaders, there are opportunities for intervention in
the areas which are the most problematic. At the same time, based on the answers to open-ended questions, the
heads of institutions see the greatest resource in the further training of teachers.
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Profession- and career motivation factors in the case of first-year kinder-
garten teacher students

Pal Szontagh

Abstract

Today, motivation for a pedagogical career, which includes its existential, organisational and infrastructural con-
ditions, differs from the degree of commitment to the profession of education. The latter can also be experienced
in an informal way or outside the public education institutional system. As the first step in our research on profes-
sion- and career motivation, we conducted a survey among first-year kindergarten teacher trainees at the Faculty
of Teacher Training of the Karoli Gaspar University of the Reformed Church in 2019/20 and 2020/21. By struc-
tured content analysis of students’ freely edited motivational essays we tried to explore the professional and career
characteristics that influenced students in applying for training. Differences between full-time and correspondence
students were a prior aspect in order to investigate whether correspondence students have a different motivational
base due to their life and work experience. Results of the research show that the majority of attractive factors
can be classified as professional motivation when choosing kindergarten teacher training. It was also found that
correspondence students’” motivation is more versatile and mature compared to full-time students. There are more
immature and naive ideas about the pedagogical career among full-time students, while family-friendly schedule
and variety of the teacher career is more motivating for correspondence students.
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Secret weapon or just a substitute for action?
The history and legitimacy of Hungarian after-school programs
for disadvantaged students

Jozsef Balazs Fejes — Norbert Sziics

Abstract

After-school programs for disadvantaged students (tanoda in Hungarian) are considered as one of the reme-
dial measures to achieve equity in education in Hungary. With over five thousand children and young people
as its students, today, this disadvantage-compensation initiative reaches the most students in Hungary. Until
recently, financing mostly relied on short-term EU tenders. From 2019 onwards, these financial resources
were replaced by the public sector, which is likely to support the stability and transparency of these programs.
Moreover, this change in the financing of after-school programs allows to shift the focus of the discourse from
financial problems to pedagogical issues. This literature review aims to initiate this shift. In order to create the
context for academic discussion, a definition is given for after-school programs touching upon the most impor-
tant aspects of the heterogeneity of the program. The paper then briefly describes the history of after-school
programs in Hungary with a focus on financing, as it fundamentally determined the scope of controlling bodies
as well besides the pedagogical issues. The paper summarizes the results of empirical studies on the progress
of students participating in after-school programs. The most important issues and challenges in relation to
the operation of after-school programs are also discussed. These include: (1) the complexity of goals; (2) the
assessment of efficiency and efficacy; (3) obstructing the reform of the education system; (4) self-servingness;
(5) the legitimacy of segregation in education from the perspective of the public. Finally, bearing in mind the
challenges mentioned above, the paper attempts to outline a long-term perspective.

Keywords: after-school program, disadvantaged students, equity in education

Decline of the Antiquity.
An Analysis of the National Core Curriculum 2020 and
the ancient history chapters of the new high school history textbook

Tibor Grull

Abstract

In the National Core Curriculum, which was introduced in 2020, the time spent on teaching ancient history
has been significantly reduced. The new high school history textbook, which is mandatory for every second-
ary school to adopt, was naturally aligned with this curriculum. While the reduction of teaching material is
favourable indeed for the students, this should have been done by putting more emphasis on the relationship
of historical processes, rather than data. This curriculum, just like the textbook based upon it, have gigantic
holes: we do not mention the Neo-Babylonian Empire, but we do teach the Babylonian captivity of the Jews;
we do not say a word about the Persian (Achaemenid) Empire, but we mention the Greco-Persian wars and the
Battle of Salamis; we finish the history of ancient Rome with Augustus, but we thoroughly teach early Christian
history: the apostolic mission, the persecutions, not to mention the Constantinian shift. Consequently, students
will receive incoherent, confusing learning material, accompanied by completely obsolete illustrations and
unimaginative questions and tasks.

Keywords: history teaching, National Core Curriculum, high school history textbook, ancient history
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How does the museum communicate?
Analysis of the theoretical background of
exhibition communication in the light of school sessions.

Adam Kuttner

Abstract

The primary intellectual trend that determined the founding of modern museums was rationalism, which was
one of the reasons these institutions positioned themselves as a repository of universal knowledge. Their
main aim was to systematize and preserve the knowledge of mankind for a long time. In line with this, the
focus of their communication was on the transfer of various knowledge and the enlightenment of the laity.
However, the digital transformation has changed the museumgoer’s both content consumption and knowledge
acquisition habits, which museums need to take into account when planning various exhibitions and museum
sessions. My hypothesis is that knowledge of newer communication theories can help both museum educators
and educators in school preparation classes to process the museum experience and achieve the educational
goal more effectively. Theoretical background and the starting point of the research are the communication
theories identified by Hooper-Greenhill and Nielsen in their studies of museum and exhibition communication.
In this study, I examine communication theories from different discourses of museum communication, based
on practical experience. In the last six years, | monthly organized school sessions in museums. In this period,
altogether, more than 450 people participated in these sessions in 22 domestic and international museums and
collections in Hungary and the surrounding countries. The aim of my research on exhibition communication
is to map the relationship between communication theories and museum discourse, the results of which will
hopefully provide support for the design of support materials for group, school sessions, and individual visits,
as well as the development of more effective educational tools.

Keywords: museum, communication, exhibition, ritual communication
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Szabo Dora Fanni — Toth Edit —
D. Molndr Eva

A felzarkoztatas nehézségei és
tamogatasanak lehetoségei a
gyengén teljesito iskolakban
— egy kérdoives vizsgalat
eredményei

Tanulmanyunk célja, hogy bemutassuk annak a
vizsgalatnak az eredményeit, amely az Orszagos
kompetenciamérésen alacsony teljesitményt eléré
intézmények vezetdinek korében zajlott. Egy zart,
valamint nyilt végii kérdéseket alkalmaz6 kérddiv
segitségével arra a kérdésre kerestiik a valaszt, hogy
az intézmények vezetoi szerint (1) milyen tanuléi,
csaladi és intézményi szintii okok vezetnek az ala-
csony eredményességhez, a felzarkoztatas sikertelen-
ségéhez az alapfoku oktatasban, s (2) milyen terii-
leteken azonosithat6 a beavatkozas sziikségessége.

A Kutatas eredményeinek értelmezése hozzajarulhat
azoknak a hatasoknak a megértéséhez, amelyek a
gyengén teljesité intézményekben jonnek létre, és
ezaltal a felzarkoztatashoz kapcsol6do intézkedési
tervek kialakitasahoz, annak figyelembevétele mel-
lett, hogy a kutatas csupan egy szereplének, az intéz-
ményvezetonek a szemszogét vizsgalja az alapfoku
oktatasra vonatkozéan.

Sziics Norbert — Fejes Jozsef Balazs
Csodafegyver vagy potcselekvés?
A tanodamozgalom torténete és
legitimacios kérdései

A tanodamozgalom torténetét folyamatos instabilitas,
szakmai és etikai dilemmak, legitimaciés problé-
mak jellemzik. Az egyik legfontosabb kérdésnek, a
»tanodai siker” konceptualizalasanak és operacio-
nalizdldsdnak a nehézségét mar a mindenkori timo-
gaték (kormanyzati szereplok, a hatékonysagmérés
potencialis megrendel6i és egyben a tanodak érde-
kérvényesito lobbijanak célzottjai) és a timogatottak
(tanodafenntartok, a hatékonysagmérés alanyai)

eltéro filozéfidja, feladatértelmezése feltételezte.
A tamogatok, sajat szemszogiikbol logikus modon,

egy nagyobb tarsadalmi alrendszer — 2019-ig a koz-
oktatas — célrendszeréhez probaltak igazitani a tano-
dak miikodését. A tanodak létjogosultsagat tehat az
iskolai elomenetelben elért sikerekkel, hozzaadott
értékkel kellett (volna) alatimasztani. Azonban a
tanodak progressziv, diskurzust meghatirozé része
a kétezres évek ota azt képviseli, hogy a kozoktatasi
funkciok mellett szocialis és kulturalis funkciok fel-
vallalasa, egymasra épiilése adja a tanodak ethosza-
nak a lényegét. Utobbi teriiletekkel kapcsolatban
nem allitottak fel 1ényegi elvarasokat a tanodakkal
szemben, mig az oktatasi teriileten olyan kovetelmé-
nyek fogalmazodtak meg, amelynek megfelelni eleve
szakmaiatlan elvaras volt.

Griill Tibor

Az 0kor alkonya:

A NAT 2020 és az 4j gimnaziumi
torténelemtankonyv okori
fejezeteinek elemzése

Sajnos, a tankonyvbdél szinte teljességgel hidnyzik

a kompetencidk fejlesztése. Még a legegyszeriibb
kérdések és feladatok is fantaziatlanok, til gyakran
szerepel benniik a csindld ezt vagy azt ,,az internet
segitségével”, ami egyrészrol pedagogiai szempontbol
problematikus, mert a didknak miért kellene éppen
azt a tiit megtalalnia az internet szénakazaljaban,
amire a tanar gondolt (minimum egy linket kellene
megadni az ilyen feladatokhoz), masrészrol teljesen
felesleges ilyen utasitast adni, mivel barmely feladat
megoldisanak ma ugyis kapasbdl az interneten fog
utdananézni a didk. Az is nyilvianval6, hogy egy tan-
konyv komoly dolog, de nem tesz jot a szoveg befoga-
dasanak — kiilonosen a mai fiatalok korében —, hogy
teljesen mell6zi a humort, a konnyedséget. (A Németh
Gyorgy altal irt OFI-s kilencedikes gimnaziumi tan-
konyvbe még viccek és karikaturak is belefértek.) J6
lett volna, ha a didkok szamara idegen és taszit6 fest-
mények helyett gyakrabban él a jél ismert filmekbdl
vett illusztraciékkal, utalasokkal, esetleg — horribile
dictu — még filmografiat is mellékel az egyes fejeze-
tekhez. Kar, hogy igy a tankonyv még jobban eltavo-
litja a mai tinédzserektol az 6kort, ami vonzd, szines,
érdekes és aktualis vilag, anélkiil, hogy eréltetetten
aktualizalok akarnank lenni.



