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A szam tanulmanyainak és
szemléinek angol nyelva osszefoglaloi

Exploring the characteristics of student well-being and self-esteem
among high school and university students

Krisztina, Nagy; Zita, Gal; Szilvia, Jambori;
Laszlo, Kasik & Jozsef Balazs, Fejes

Abstract

The study of subjective well-being and self-esteem of adolescents and young adults is often discussed in
psychological and educational research. Self-assessment and self-image are primarily formed in social envi-
ronment; school environment is an important stage after the family. Student well-being refers to the subjective,
emotional and cognitive evaluation of experiences at school, and most often described by the dominance of
positive experiences and satisfaction with school performance. The emotional attitude towards school and
school life is constantly changing from the beginning of schooling, which also influences the development of
social relationships in addition to school performance. The level of self-esteem in adolescence is lower than
in childhood, but it is rising again in young adulthood (Hascher, 2004, 2008; Pollard & Lee, 2002; Aszmann,
2003). The research questions of this study refer to the well-being and self-esteem of the 355 students involved.
Among the participants of the research, the 9th grade pupils of secondary school (N=167) completed the Hun-
garian version of the questionnaire on school well-being (Hascher, 2004) and the Rosenberg Self-Esteem Scale
(Sallay et al., 2014). For university students (N=188), only the answers to the questions of self-evaluation were
analysed. According to the results, the questionnaires were reliable. In the case of self-evaluation, the factor
analysis proved the repeatedly verified structure, and in the case of the adapted questionnaire, some factors
were renamed due to the reorganization of the questionnaire items. Correlations have confirmed the coexistence
of a higher level of self-esteem with positive school well-being.
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Goals, plans and learning strategies of adolescents and young adults

Szilvia, Jambori; Jozsef Balazs, Fejes; Zita, Gal; Laszlo, Kasik;
Hangya Lilla, Szabo & Krisztina, Nagy

Abstract

Getting to know how young people think about their future and what factors affect their thinking is essential
from the perspective of their success at high school and in higher education. The study aimed at comparing
the time perspectives, goal orientations, learning strategies and procrastination behaviors of high school and
university students, exploring their relationship to achievement as well as at revealing the underlying connec-
tions. The following instruments were used: Time Perspective Inventory (Zimbardo and Boyd, 1999; 2012,
in Hungarian: Orosz et.al., 2015); Active Procrastination Scale (Choi and Moran, 2009, in Hungarian: Szabd,
2012); 3 x 2 Achievement Goal Questionnaire (Elliot et.al., 2011, in Hungarian: Urban et.al., 2014); Learning
Strategies Questionnaire (Pintrich et.al., 1991, in Hungarian: D. Molnar, 2013). The psychometric properties of
the instruments were found to be satisfactory in both age groups. Present-hedonistic and present-fatalistic time
perspectives were more common among high school students, whereas for university students, the future-ori-
ented and the past positive time perspectives were more dominant. Although adaptive goals and learning strat-
egies were more common among university students, they also tended to use less effective learning strategies
to memorize information. Task goals seemed to have the strongest relationship to learning-related individual
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characteristics like the various learning strategy scales or performance satisfaction. Moreover, the analysis of
the relationship of goals and time perspectives confirmed that task goals are more adaptive than self-goals, as
the former had stronger connections to future orientation, which is considered to be a positive characteristic.

Keywords: goal orientation, time perspective, learning strategies, procrastination

Identity status among adolescents and young adults
in relation to self-esteem and perceived social support

Hangya Lilla, Szab6; Szilvia, Jambori; Zita, Gal,
Laszlo, Kasik & Jozsef Balazs, Fejes

Abstract
One is the most important function of identity is beside the role in self-determination process, how one person
behaves in interpersonal and social context (Baumeister, 1986). During the identity forming process the role of refer-
ence groups and significant others become to increase. Their social support as psychosocial resources could promote
the identity forming process (Kaplan, Cassel, & Gore, 1977). The identity in adolescence could influence young
people future orientation, self-esteem, and could determine the attitudes towards social contexts (Szabd, 2010).

The aim of the research is one hand to determine the identity status of 9-10th grade adolescents and 1st year
BA students, and second hand to explore the relationship between identity status, self —esteem and perceived
social support. Subjects had to fill in Rosenberg Self Esteem Scale (Sallay, Martos, Foldvari, Szabo & Ittzés,
2014), EOM-EIS-II- Interpersonal Subscale (Bennion & Adams, 1986, in hungarian Biegelbauer, 2003; Szabo,
2003) and Multidimensional Perceived Social Support Scale (Papp- Zipernovszky, Kékesi & Jambori, 2017).

Our results demonstrated that the higher level of self-esteem and the higher level of support from friends
and from significant others could promote identity achieving. Identity diffusion correlate with lower level of
self-esteem, significantly lower level of social support from friends and significant others. Our study proves
convincingly the relevance of self-esteem and social support among adolescents and young adults in identity
forming process and to achieve identity.

Keywords: adolescents, young adults, self-esteem, social support, identity forming

Gender differences of social problem solving among
high-school and university students

Laszlo, Kasik; Zita, Gal; Szilvia, Jambori; Jozsef Balazs,
Fejes; Krisztina, Nagy & Hangya Lilla, Szabd

Abstract

The aim of our longitudinal research was to study the gender-related characteristics and differences of social
problem solving among 9™"-10™ grade high school students and 152" year university students. Besides these
differences we analysed the age characteristics and the changes of social problem solving with age. We admin-
istered the SPSI-R (Social Problem-Solving Inventory—Revised, D’Zurilla et al., 2004; Kasik et al., 2009) and
the NEGORI (Negative problem orientation, Kasik et al., 2018) questionnaires. Both questionnaires had good
reliability in all subsamples in this research. The age-related changes of social problem solving show a similar
pattern to previous Hungarian and international studies. The negative orientation and avoidance increased
among high school students, while there was no significant change for the university students. A more detailed
analysis of negative orientation (with NEGORI) show confirmed the pattern of SPSI-R among high school
students, but not among the university students. According to our results, we found more gender-related dif-
ferences among high school students, than among university students. Further analysis is required in order to
verify the impact of environment on these age and gender-related differences.

Keywords: social problem solving among high school and university students, gender-related differences,
SPSI-R, NEGORI
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Comparison of handwriting and typing in
the “Mozgasjavit6” Elementary School

Melinda, Péntek-Dézsa & Beatrix, Séllei
Abstract

Handwriting is one of the most difficult and finest coordinated motion performance. In our digital world,
however, with the spread of computer literacy, the need for handwriting and the primacy of typing versus
handwriting is becoming increasingly questionable. Illegible handwriting or exhausting writing itself can neg-
atively affect children’s self-esteem and their performance in school. In case of children with reduced mobility,
especially children with fine motoric dysfunction, this issue is even more pronounced. We examined the hand-
writing and typing performance of primary school students with reduced mobility in copy and dictation tasks (n
= 123). We have found that students’ hand functions have a significant influence on pencil gripping and typing
method as well as the legibility of handwriting, but is less related to typing performance (R>=22,8%, p=,024).
Students write significantly faster with a computer than with handwriting (18,411 >t> 14,279; p=,000 and the
average difference rate is 3-400 graphemes), but it is also true that children who perform poorly in handwriting
would underperform in typing tasks as well and vice versa (,872 > r > ,744). Writing skills of students with
reduced mobility are significantly lower than the skills of typically developing students. Findings also point
out that students are immediately aware of the spelling mistakes when typing and they correct them right away
even without consciously noticing the correction while they do not make error corrections in handwriting - we
have found significantly more errors in handwriting tasks than in typing tasks.

Keywords: writing, handwriting, typewriting, students with physical disability, cerebral palsy

Anomalies in Higher Education Financing in Hungary
Istvan, Polonyi
Abstract

The study examines some recent developments in Hungarian higher education funding with some historical and
international outlook. Its purpose is to present the causes of the anomalies that we are experiencing today (such
anomalies include, for example, new institutional indebtedness and their central support, as well as instructor
layoffs at some universities, and a sudden increase in tuition fees). The anomalies are surprising because,
according to the government, the introduction of the Chancellor’s system was successful in consolidating
higher education.

The paper states that the last ten years of Hungarian higher education were characterized by the transfor-
mation of the financing system, in addition to the reduction of state resources. In international comparison,
the government support for domestic higher education compared to GDP is significantly below the average of
developed countries. The government tried to deal with institutional management difficulties and indebtedness
with the introduction of the Chancellor’s system. (which drastically reduced autonomy), and by providing ad
hoc, hand-guided cash grants. However, the financial condition of the institutions is permanently bad, which is
obviously at the expense of quality, as the institutions are forced to dismiss older and more experienced trainers,
and the conditions of education also deteriorate. Without widening public resources and widening economic
freedom, the situation will continue to deteriorate. It is becoming increasingly evident that the idea of a gov-
ernment strategy to make Hungarian higher education institutions world-class is unrealistic.

Keywords: higher education funding, consolidation, Chancellor system
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Politicians of the education on the “roller-coaster of the reform”

Gyorgy, Jakab
Abstract

The paper examines the education system’s continuous reformation over the last few decades via the discursive
analysis of the concept of educational reform. It presents two narratives - “Marathon reform”, “Just reforming
not ..!” through which it highlights the unique and idiosyncratic mind-set of the Central Eastern European
intelligentsia and the complex relationships between education and politics.

Keywords: discourse, education policy, educational reform, “Marathon reform”, “Just reforming not ..!”

The role of sleep in explicit memory processes from
the aspects of emotional salience

Eszter, Csabi & Agnes, Zambo
Abstract

The aim of our study was to investigate the effect of sleep and emotional salience in explicit memory processes.
Thirty-four students participated in the experiment in two groups: in a sleep group and in a wake-group. We used
word-pair task to assess explicit memory performance that contained emotionally negative, positive and neutral
word pairs in an equivalent rate. There were two sessions for both group: Learning Phase and Testing Phase sepa-
rated by 12 hours’ offline period with sleep for the sleep-group and 12 hours awake period for the wake-group. We
revealed that the sleep-group demonstrated better performance from evening to morning compared with the wake-
group caused by that the wake-group showed higher forgetting rate on the explicit task. Furthermore, we found
higher improvement in the emotionally negative and neutral words in the sleep-group. These findings suggest that
sleep facilitates the explicit memory consolidation, especially the emotional memory processes.

Keywords: sleep, emotions, consolidation, explicit memory

The task of children’s homes in the education of Roma children

Erzsébet, Rako
Abstract

In Hungary Act XXXI of 1997 introduced significant changes for the child protection system and since then the
law itself has been altered several times. Looking back over the last twenty years, two major changes can be
observed in the placement of children. The first is that in the post 1997 period the number of residential homes
and the number of people living there increased significantly thanks to the transformation of the children’s
homes. These residential homes provide family-friendly environment for a small group of children. The second
important change is the preference of foster care. 2002 was a milestone of this process, when more children
were placed to foster parents than in children’s homes for the first time. (In 2002, 10,026 minors and young
adults lived in children’s homes and 10,576 of them with foster parents. KSH, 2018). By now this trend has
been strengthened and more than half of the children removed from their families are accommodated at foster
parents. The number of children involved in child protection has increased in recent years and according to
research Roma children are overrepresented among them. The paper reviews the past research of Roma chil-
dren in child protection services and examines the professional programs of children’s homes and residential
homes in order to study how they contribute to the development and preservation of the identity of children
belonging to national and ethnic minorities.

Keywords: children’s home, child protection, professional program, Roma children
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Jambori Szilvia — Fejes Jozsef Baldzs
— Gal Zita — Kasik Laszlo —
Szabo Hangya Lilla — Nagy Krisztina

Célok, tervek és tanulasi
stratégiak serdiilok és fiatal
felnottek korében

A jovoorientalt személyek céljaik elérésére koncent-
ralnak. Fontos szimukra, hogy cselekedeteik milyen
kovetkezményekkel jarhatnak. Jellemzden tudatosan
cselekszenek, és torekszenek a pontossagra. Altali-
ban elérik céljaikat (Zimbardo és Boyd, 1999), ebbdl
kifolydlag sikeresebbek és magasabb tarsadalmi sta-
tuszt is érnek el. A kutatasok alapjan az idéperspek-
tiva jelentds szerepet jatszik a tanuldsi motivaciéban
is (Peetsma és Veen, 2011). Megfigyelhet6, hogy a
jovoorientalt diakok sokkal elkotelezettebbek tanul-
manyaik irant, tobb energiat is fektetnek azokba
(Horstmanshof és Zimitat, 2006). Ambiciézusak,
rendszerezettek, elére megtervezik a napjukat. Adap-
tivabb megkiizdési moédokkal rendelkeznek (Harber,
Zimbardo és Boyd, 2003), emiatt kevésbé hajlamosak
a depresszidra és a szorongasra.

Szabo Hangya Lilla —
Jambori Szilvia — Gal Zita —
Kasik Laszlo — Fejes Jozsef Balazs

Serdiilok és fiatal felnottek
identitasa az onértékelés és a
tarsas tamogatas fiiggvényében

A tarsas timogatas a ,,jelentés masok” altal nyuj-
tott pszichoszocialis eréforrasok dsszességét jelenti
(Kaplan és mtsai, 1977), melynek meghatirozo
szerepe van a serdiilokor folyaman, amikor szimos
valtozashoz kell alkalmazkodnia a fiataloknak.

A csoporthoz tartozas élménye stresszcsokkento
hatasu, biztonsagérzettel jar egyiitt, mig hianya

az emberi kapcsolatok iranti bizalmatlansaggal és
biologiai sériilékenységgel jarhat egyiitt (Fonagy,
1996). Mérei (1998) szerint a masodik levalas id6-
szaka ez, melyben az erkolcsi gondolkodas is jelen-
tos atalakuldson megy Kkeresztiil. Mig gyermekkor-
ban elfogadtak a sziilok moralis tanitasait, ebben
az idészakban mar feliilvizsgaljak ezeket. A csalad
helyett a baratok valnak fontossa, szivesebben
toltik el az id6t az 6 tarsasagukban, mindemellett
az 6 véleményiik az elsédleges a sziil6kével szem-
ben. A baratok megvalasztasanal mar nem csak a
kozos idotoltés dominal, hanem fontossa valik a
szimpatia és a belso tulajdonsagok megismerése.

A tarsas tamogatas forrasaként a baratok egyrészt
segitik a serdiil6t az uj kihivasokkal és élethelyze-
tekkel valé megkiizdésben is. Emellett tovabbra is
jelentds szerepet toltenek be a sziilok, akik nevelési
értékei, normai kozvetetten befolyasoljak a fiatalok
dontéseit, cselekvéseit.

Péntek-Dozsa Melinda —
Séllei Beatrix

A kéziras és gépiras
osszehasonlito vizsgalata
a Mozgasjavité Altalanos
Iskolaban

Az iras mérésére szolgaléo modszerek tanulmanyozasa
soran azt tapasztaltuk, hogy a kiilonb6z6 orszagok-
ban 1év6 kiilonb6z6 irasmodok komplexitisa miatt

az iras felmérése nehézkes (Rosenblum és mtsai,
2003). Szamos tanulmany szerint a masolas és a
diktalas feladatai hasznosak a didkok irasbeli telje-
sitményének teszteléséhez, alkalmasak az iraskészség
(irastechnika) mérésére (Nagy, 2007) és hatékonynak
bizonyultak az irasi sebesség fejlédésének megfigye-
léséhez (Ferrier és mtsai, 2013). Igy a nemzetkozi
szakirodalomban hirom f6 moédszert fogadtak el:

1) diktalasra valo irast; 2) masolast; és 3) szabad
fogalmazast (Ferrier és mtsai, 2013). Azonban azt
mindenképpen szem el6tt kell tartanuk az irasbeli
vizsgalatoknal, hogy kiilonb6z6 kognitiv és emociona-
lis tényezok befolyasolhatjak az irasi sebességet és az
irashoz sziikséges élettani tényezéket, mint példaul az
izomfaradast (O’Mahony et al., 2008).

Polonyi Istvan
Anomaliak a felsooktatas-
finanszirozasban

A hazai felséoktatas elmult tiz évét az allami for-
rasok besziikiilése mellett a finanszirozasi rend-
szer atalakulasa jellemezte. A mindezek nyoman
kialakult intézményi gazdilkodasi nehézségeket a
kormany a kancellari rendszer bevezetésével (lasd
errdl: Kovits, 2016), s ezzel egyiitt a gazdasagi és
nem Kkis részben az akadémiai (oktatasi és kutatasi)
autonomia radikalis korlatozasaval, valamint eseti,
kézzel vezérelt konszolidacids pénzosztogatiassal
probalta kezelni. Az intézmények kondicionalis
helyzete azonban tartésan rossz, ami nyilvanvaléan
a min6ség rovasara megy, hiszen az intézmények az
iddsebb és tapasztaltabb (és ezért fizetési besorola-
suk miatt ,,draga”) oktatok elbocsatasara kénysze-
riilnek, és az oktatas, kutatas feltételei is romlanak.





